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1 Statement of Teaching Philosophy

Great teachers understand not only their subject matter, but also the subjects in their class-
room. As a teacher, I try to anticipate the psychological factors that shape student experience,
drawing insights frommy pedagogical experience and research in the philosophy of cognitive
science. My approach (I hope) creates an environment where students actively participate in
their schooling, learning not only the material but also how to think philosophically.

Classic research on the holistic nature of memory has influenced how I design syllabi and
assignments. People learn best when they situate new ideas within a network of previous
knowledge. For this reason, I emphasize how my lessons fit into the overarching narrative
of a course. For example, my lectures in the Philosophy of Memory highlight how the suc-
cesses and failures of one theory precipitate the development of others, and draw explicit
connections between debates in different areas of philosophy (e.g. the metaphysics and epis-
temology of memory). Similarly, many of my essay questions ask students to evaluate how
views in one area of philosophy (e.g. functionalism about memory) bear upon debates in
another (e.g. personal identity). These strategies encourage students not to form piecemeal
memories for arguments and theories, but rather to consider how various theories spring
from a common body of deep motivations and problems. Other strategies were necessary to
compose a narrative for my graduate seminar on Attention and Mind-Wandering. Because
this course covered traditionally disconnected topics (mind-wandering and attention) and
fields (philosophy and psychology), discussions ran the risk of being isolated. I therefore
set aside time to connect distinct literatures, which generated some of our liveliest and most
productive discussions.

My courses paint a vivid picture of what excites me about philosophy, so that students can
make informed decisions about whether their passions are suited to a degree in philoso-
phy. For example, I’ve always loved that outlandish thought experiments can topple great
philosophical theories. I therefore assign and discuss thought experiments in literature such
as Bisson’s short story “They’re Made Out of Meat” or in films such as “Memento”, which
makes philosophical problems vivid for students. I design other aspects of my course to in-
fect students with my enthusiasm for technical notions. For example, many of my students
struggle with David Lewis and find him dry, in part due to his use of formal notions such
as “theoretical identification”. Fortunately, Lewis provides a concrete example of theoretical
identification—a detective solving a crime. I therefore have students solve murder mysteries
through theoretical identification, which includes and excites students who prefer to learn
through concrete examples. One student emailed unsolicited to say that this exercise “dra-
matically helped my understanding of the material. It’s a method that very few [teachers]
(if any) do and I just wanted to let you know that it works”. Partly because of methods like
these, my highest teaching evaluation subscale has always been “enthusiasm”.

Philosophy can help students develop the intellectual skills required to charitably yet rigor-
ously engage with another person’s arguments. Too often, my students have been exposed to
disagreement that is either viciously partisan or avoided entirely (“don’t talk politics at din-
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ner” or “you can’t question how I feel about this issue”). Philosophy provides another way
to disagree, but only for those who are skilled interlocutors. Cognitive science tells us that
students acquire skills best in structured environments. Teachers must model the skills they
want students to imitate. My students have said that I demonstrate how to be “inquisitive
but respectful [when]…1) participating in class discussions, which were pleasant and not ar-
gumentative like some can turn out to be, and…2) engaging with the readings in a critical
manner yet still treating the author as a credible thinker”. Furthermore, students develop
skills through practice and detailed feedback. To this end, I assign short (600 word) pa-
pers where students practice two specific skills: explicating an argument and responding to
one of its premises. Because these papers are brief, I can provide students with unusually
detailed feedback on their writing. One student emailed (unsolicited) to “say that your feed-
back on my first argument response was perhaps the most helpful feedback I’ve gotten in 3
years of my undergraduate. I know exactly where to improve…in the second response paper.”

I employ diverse methods of pedagogy and evaluation to accommodate a diverse range of
students. For example, I assign participation marks not only on the basis of large group
discussions, but also online discussion forums and “breakout sessions,” in which groups of
exactly three students discuss a topic (I previously allowed groups of 4 or 5 students, but these
became dominated the same high-social-capital students who dominate classroom discus-
sions). My immediate goal is to distribute participation opportunities (andmarks) equitably.
My ultimate goal is to create a gateway that leads a diverse range of students to participate in
the class more generally. After one breakout session, for example, a student emailed (unso-
licited) to say, “I’m glad you have given us who are too shy to participate in lecture/tutorial a
chance to get some participationmarks”. Before the breakout session, this student had never
participated in discussion, though he always seemed to attentively listen. He participated in
the breakout session and, from then on, was an integral part of class discussion.

My classes are populated with students, not student numbers. My students are not passive
recipients of knowledge, but agents with some needs that are common and others that are
unique. By anticipating these needs, I can improve the environment in which we learn to-
gether.
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2 Past Syllabi

2.1 Issues in Philosophy of Mind: Philosophy of Memory

PHL340H5S Issues in Philosophy of Mind

Philosophy of Memory

Zachary Irving, PhD
zac.irving@mail.utoronto.ca

Lectures and Office Hours

Lectures: Monday and Wednesday, 12:00–3:00pm (Instructional Centre IB 240)
Office Hours: Immediately after lecture (Annex 123)

Course Overview

Course Description

Memory is central to human life. For better or worse, memory keeps our childhoods with
us, shaping who we are and how we view ourselves. Memory gives us access to innumer-
able facts: the names of recent Prime Ministers, the capital of Ontario, Plato’s vocation, etc.
Without memory, we would be doomed to repeat our mistakes, unable to follow through on
our promises and projects, and incapable of taking responsibility for our sins and successes.
This course explores the nature of memory and its philosophical significance, and breaks
down into three topics. Part 1: What is Memory contrasts experiential and causal theories
of memory, testing them against both philosophical and empirical evidence. We will also ask
whether memories extend into external objects such as smartphones. What we learn about
memory in Part 1 will inform our discussions of the broader philosophical significance of
memory throughout the course. Part 2: Memory and Knowledge asks whether we should
dogmatically accept that our memories are true, especially in light of psychological research
on the reconstructive nature ofmemory. Part 3: Memory andPersonhood examineswhether
memory is required to remain the same person over time. We will discuss classic answers to
this question, as well as complications that arise when we discuss outlandish thought experi-
ments, empirical evidence for reconstructivememories, and thememories of children as well
as non-human animals.

Disclaimer

Summer courses in philosophy are hard. This course is no exception to the rule. It will be
fast paced: for example, your first assignment is due next Friday. Readings are plentiful,
and they often discuss advanced philosophical issues. We’ll also discuss empirical results
from the psychology of memory, so you’ll have to grapple with difficult questions about how
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science bears on philosophy (and vice versa). Furthermore, you’ll be expected to participate
in frequent class activities. That said, you’ll also gain a lot from the course.

Course Objectives

This course will introduce you to an important and underrepresented philosophical topic—
memory. Perhapsmore importantly, it will help you develop skills that are applicable in your
other courses and everyday life:

• How to read, interpret, and engage with difficult texts
• How to extract and engagewith another person’s argument in conversation andwriting
while being rigorous yet charitable

• How to generate, develop, and present original ideas
• How to weave together science and the humanities (no prior scientific background is
expected; relevant scientific concepts will be explained in lecture)

Course Schedule

Class 1 (Monday May 9): Introduction and Background

No readings
Argument Response 1 Posted to Blackboard!

Part 1: What is Memory?

Class 2 (Wednesday May 11): Stative Theories of Memory

Hume (1739) Treatise on Human Nature Book 1, Part 1, Sections 1 and 3 (8 pages)
Russell (1921) Analysis of Mind “Lecture IX: Memory” (31 pages)

Class 3 (Monday May 16): Causal Theories of Memory

Martin and Max Deutscher (1966) “Remembering” (38 pages)
Loftus (2003) “Make Believe Memories” (6 pages)

Class 4 (Wednesday May 18): Is Your Memory in Your Smartphone?

Clark and Chalmers (1966) “The Extended Mind” (14 pages)
Adams and Aizawa (2001) “The Bounds of Cognition” (22 pages)
Argument Response 1 Due FridayMay 20th at 11:59pm!!
Argument Response 2 Posted to Backboard

Victoria Day (Monday May 23)

Holiday, no class.
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Part 2: Memory and Knowledge

Class 5 (Wednesday May 25): Dogmatism

Burge (1993) “Content Preservation” (33 pages)
Pryor (2000) “The Skeptic and the Dogmatist” (33 pages)

Class 6 (Monday May 30): Reconstructive Memories and Skepticism

Matthen (2010) “Is Memory Preservation?” (12 pages)
Siegel (2012) “Cognitive Penetrability and Perceptual Justification” (22 pages)

Class 7 (Wednesday June 1): Is Memory Testimony from a Past Self?

Barnett (2015) “Is Memory Merely Testimony from a Past Self?” (40 pages)
Wegner andWard (2013) “How theWebAffectsMemory” http://harvardmagazine.com/2011/11/how-
the-web-affects-memory
Argument Response 2 Due Friday June 3 at 11:59pm!!
Final Paper Topics Posted to Blackboard

Part 3: Memory and Persons

Class 8 (June 6): Personal Identity and the “Memory Theory”

Locke (1690). An Essay Concerning Human Understanding “Chapter 27: Of Identity and
Diversity” (21 pages)
Reid “Of Mr. Locke’s Account of Our Personal Identity” (6 pages)
Last day to drop course from Academic Record and GPA

Class 9 (June 8): Fusion, Fission, and Survival

Parfit (1970) “Personal Identity” (24 pages)

Class 10 (June 13): What About Memory Grounds Identity?

Schechtman (1994) “The Truth About Memory” (16 pages)
Klein and Nichols (2012) “Memory and the Sense of Personal Identity” (26 pages)

Class 11 (June 15): Memory and Personhood in Children and Animals

Varner (2008) “Personhood, Memory, and Elephant Management”
Gopnik (2009) “Who Am I? Memory, Self, and the Babbling Stream” (30 pages)
Final Papers Due Sunday June 19 at 11:59pm!!

Class 12 (June 20): Review

No readings
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Practicalities

Requirements

1. Regular attendance and participation. 13%. Attendance sheets will be passed around
at the start of each class.

2. Argument Response 1 (600 words). 13%Due FridayMay 20th at 11:59pm.
3. Argument Response 2 (600 words). 13%Due Friday June 3rd at 11:59pm.
4. Final Paper (Maximum 1200 words). 26%Due Sunday June 19th at 11:59pm.
5. Final exam (2 hours, covering the entire course). 35%

Youmust upload yourwrittenwork via the coursewebsite bymidnight on the due date. Links
and instructions will be provided prior to each assignment. Note that your first assignment
is already posted. Get started right away!

CourseWebsite

The course website should be your primary resource for course business, including readings,
announcements, assignments, online exercises, and the syllabus. To access the website, go
to https://portal.utoronto.ca, click the “Login to the Portal” button on the left hand side of
the page, and login with your UTORid and password. Once you log in, PHL340 should be
listed under “my courses” on the upper right hand side of the page.

Assignments will be posted on Portal under CourseMaterials/Assignments, but must
be submitted through UTORsubmit. Papers must be submitted as either Microsoft Word
files or pdfs. Submit papers by logging on to http://www.utm.utoronto.ca/submit with your
UTORid andpassword. More detailed instructions onhow touseUTORsubmit canbe found
here:
http://www.utm.utoronto.ca/iits/sites/files/iits/public/shared/UTORSubmit%20for%20Students.pdf

Course Readings

All readings will be made available through the course website, either in the form of links
or PDFs. To access the readings, go to Course Materials/Readings and Handouts, and then
navigate to the current class. Handouts will also be available in the folder for that day.
Writing: Writing philosophy papers is a skill that takes years of diligent work to develop.
But if you make the investment, your ability to write will stay with you throughout your life.
Fortunately, many resources are available to help:

1. Start withmyhandout, “How toWrite a PhilosophyPaper”, available on the blackboard
site for this course. Since this handout is intended to help you write full essays (rather
than argument responses), I will post it prior to your essay.

2. Typically, theUTMPhilosophyEssayClinic http://www.utm.utoronto.ca/iframe/philosophy
is a great resource. Unfortunately, the clinic is closed for the summer session. You can

7

https://portal.utoronto.ca
http://www.utm.utoronto.ca/submit
http://www.utm.utoronto.ca/iits/sites/files/iits/public/shared/UTORSubmit%20for%20Students.pdf
http://www.utm.utoronto.ca/iframe/philosophy


Teaching Dossier

instead get help from the Robert Gillespie Academic Skills Centre
http://www.utm.utoronto.ca/asc/our-mission-0.

3. I am happy to discuss your plans for the essay in office hours prior to the due date, and
to elaborate on my essay feedback in person during office hours. This sort of one-on-
one feedback is one of the best ways to improve.

4. Pryor’s excellent (though longer) guide to writing in philosophy is available here:
http://www.jimpryor.net/teaching/guidelines/writing.html

5. Additional guides on the UTM Philosophy Department website:
http://undergraduate.philosophy.utoronto.ca/advice-for-writing-in-philosophy/

Participation: There will be no TA for this course. Because of this, your participation mark
will be determined by your questions during lecture as well as your participation in up to
three types of class discussions (see below).
I recognize that participationmarks can unfairly disadvantage certain students: for example,
introverts and those with anxiety about public speaking. That being said, I would be remiss
as a philosophy professor if I didn’t teach you how to rationally communicate. To balance
between these aims, I will provide diverse opportunities to participate:

1. Breakout Sessions. You will split off into small groups and discuss a provided question
or topic (I willmove between groups). Afterwards, wewill discuss this question or topic
as a class.

2. Group Discussions. We will have more open ended group discussions that mimic the
structure of a typical tutorial.

3. Online Exercises (Optional). After a few lectures, I will post questions in the discussion
board for the course website. These questions will follow up on an issuewe’ve discussed
in class and/or breakout sessions. It is by no means mandatory to participate in this
online forum. Rather, view these as an optional opportunity to demonstrate that you’re
engaged in the class and develop you communication abilities, in a forum that does not
depend upon public speaking.

If you have a legitimate reason to be absent from class, please email me within 24 hours of
class so that I can record your attendance.

Email Policy

The following guidelines apply to email communication during this course:
• Use zac.irving@mail.utoronto.ca for all course-related questions
• I will make every effort to reply to legitimate email inquiries within 48 hours during
weekdays. If I have not responded by 48 hours, email again, but do not send me
another email before 48 hours!

• Before you email, check to ensure that you can’t find the answer to your question on
the syllabus. Long, substantive questions should also be reserved for class discussions
or office hours. As a general rule, you shouldn’t email about questions that take more
than a couple sentences to ask or answer. If your question is too long, I’ll tell you to ask
it in office hours or class discussion.

• In the subject line of each email, include the course identifier and a clear statement of
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purpose (e.g., PHL340 Question about Term Paper); otherwise, your message may be
deleted along with spam.

General Policies

• LatePaperswill bemarked down at a rate of 1⁄3 of a letter grade per day, to amaximum
of six days. Beyond this, you must seek an extension or receive a 0.

• Extensions will be granted only in exceptional circumstances. Such circumstances
include illness with amedical note, a disability that has been documented with accessi-
bility services, or undue hardship determined by a councillor (or if you would prefer, in
consultationwithme). That said, I’ve seen students undergo hardship when they could
have availed themselves of university services. If personal circumstances are interfer-
ing with your performance in this course, talk to someone (e.g. accessibility services or
a councillor).

• AccessibilityServices If you require accommodationdue to adisability, contactUTM’s
AccessAbility Resource Centre (2037 Davis Building). Information is available on the
website: https://www.utm.utoronto.ca/accessability/. If you have not re-registered
with your accessibility advisor for the summer session, you should do so now. To sched-
ule a re-registration appointment with your AccessAbility Advisor please call 905-569-
4699, email access.utm@utoronto.ca or stop by Room 2037, Davis Building. The
deadline to request accommodations for the June 2016 exam period is June 8,
2016.

• Mental Health and Counselling UTM’s Health and Counselling Centre (HCC) is a
valuable resource for students with short-term and chronic mental health issues. HCC
clinicians offer short-term, solution-focused counselling and therapy services, and the
Centre provides referrals to assist students in accessing resources in the community
when complex and/or long-term care is needed. If you are suffering or struggling,
you’re not alone, and the university is here to help. To schedule an appointment, con-
tact HCC over the phone (905-828-5255), email (health.utm@utoronto.ca), or in per-
son (Room 1123A, Davis Building).

• Plagiarism and Academic Misconduct: The University of Toronto takes plagiarism
(and academic misconduct more generally) very seriously. For a complete statement
of the policies governing academic conduct, see the University’s Code of Behaviour on
Academic Matters. You are responsible for knowing what plagiarism is, and also for
knowing the particular plagiarism penalties. Plagiarism includes (but is not limited
to) the use of a thinker’s ideas or words without proper citation; the purchase of as-
signments; the use of internet resources without proper citation; and the submission
of work written (in whole or in part) by another. Penalties for plagiarism range from
a zero on the assignment to suspension from the University of Toronto. Furthermore,
I will be grading your papers and have caught many plagiarists. If you cheat, I won’t
like catching you, but I will. So don’t do it.
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2.2 Mind-Wandering and Attention

PHL511 Philosophy of Mind Graduate Seminar

Mind-Wandering and Attention

Evan Thompson
evan.thompson@ubc.ca

Zachary Irving
zac.irving@gmail.com

Course Description

The topic of this course is mind wandering and attention. What is mind wandering? What
is attention? How are they related? Although mind wandering has recently become an area
of active research in psychology and neuroscience, philosophers of mind have only begun to
contribute to this research. At the same time, there has been a revival of philosophical interest
in attention. Wewill examine recent philosophicalwork on attention aswell as contemporary
cognitive science research on mind wandering in order to develop a fuller understanding of
mind wandering and its place in our cognitive lives.

Texts for purchase (available at the UBC Bookstore)

Required:
Christopher Mole (2011) Attention is Cognitive Unison. Oxford University Press.
Peter Carruthers (2015) The Centered Mind: What the Science of Working Memory Teaches
us About the Nature of Human Thought. Oxford University Press.

Recommended:
Wayne Wu (2014) Attention. Routledge Press. Additional readings available electronically;
clickable links are included throughout this syllabus.

Requirements

1. Regular attendance and participation. There will a sign-in sheet to record attendance.
20%. I may ask students to take the lead in summarizing the readings each week and
in raising issues for us to discuss.

2. Midterm paper. No more than 4000 words (approximately 10 pages). 40%. Due Oc-
tober 31. The midterm paper can be an initial draft of the term paper or a separate
paper, as you choose.

3. Term paper. No more than 8000 words (approximately 20 pages). 40%. Due Decem-
ber 12.

Your written work should be emailed toethompsonphilosophy@gmail.com
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• Make sure you read the handout, “Philosophy Essay Writing Guidelines,” download-
able at the Connect site for this course, and ensure that your papers conform to these
guidelines.

• EXTENSIONSWILLBEGRANTEDONLY INEXCEPTIONALCIRCUMSTANCES
(e.g., due to illness with a medical note or undue hardship as determined in consulta-
tion with me).

• PLAGIARISM WILL NOT BE TOLERATED AND WILL RESULT IN AN AUTO-
MATIC FAILURE OF THE PAPER, as well as possible further disciplinary action
by the University. For the UBC plagiarism policy go to: http://artsone.arts.ubc.ca/
resources/ubc-plagiarism-policy/ The University’s definition of plagiarism, along with
excellent resources for avoidingplagiarism, can also be foundhere: http://learningcommons.
ubc.ca/resource-guides/avoiding-plagiarism/

Email Policy

The following guidelines apply to email communication during this course:
• We will make every effort to reply to legitimate email inquiries within 24 hours during
weekdays.

• Each email message should include in the Subject line the course identifier and a clear
statement of purpose (e.g., PHIL 551 Question about Term Paper ); otherwise, it may
be deleted along with spam messages.

• Use evan.thompson@ubc.ca or zac.irving@gmail.com for all course-related questions;
use evanthompsonphilosophy@gmail.com only for submitting electronic copies of pa-
pers, as instructed above.

Schedule

Introduction

Week 1: Where we are and how we got there in the cognitive science of mind wandering.

Felicity Callard et al. (2012) “Default positions: how neuroscience’s historical legacy has
hampered investigation of the restingmind.” Frontiers inPsychology. http://journal.frontiersin.
org/Journal/10.3389/fpsyg.2012.00321/full

Felicity Callard et al. (2013) “The era of the wandering mind: twenty-first century research
on self-generatedmental activity”Frontiers inPsychology. http://journal.frontiersin.org/Journal/
10.3389/fpsyg.2013.00891/abstract

KalinaChristoff (2012) “Undirected thought: neural determinants and correlates”BrainRe-
search: 51–59. http://www.christofflab.ca/pdfs/Undirected_Thought.pdf

MindWandering: Current Philosophical Views.
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Week 2: Mind wandering as loss of mental agency

Thomas Metzinger (2013) “The myth of cognitive agency: subpersonal thinking as a cycli-
cally recurring loss of mental autonomy” Frontiers in Psychology. http://journal.frontiersin.
org/Journal/10.3389/fpsyg.2013.00931/abstract

Week 3: Mind wandering as unguided attention

Zachary Irving (2015) “Mind wandering is unguided attention: Accounting for the Purpose-
ful Wanderer” Philosophical Studies.
http://link.springer.com/article/10.1007%2Fs11098-015-0506-1

Week 4: Mind wandering as mental action

Peter Carruthers (2015)The CenteredMind, Chapter 5.5: TheDefault Network and Chapter
6: Working Memory in Action.

Week 5: Mind-wandering versus focused daydreaming

Fabian Dorsch (2014) “Focused Daydreaming and Mind-Wandering” Review of Philosophy
and Psychology http://link.springer.com/article/10.1007%2Fs13164-014-0221-4

The Philosophy of Attention

Week 6: Attention as rational access consciousness

Declan Smithies (2011) “Attention is Rational-Access Consciousness” in Attention: Philo-
sophical and Psychological Essays. Semi-final draft: http://philpapers.org/archive/SMIAIR.
pdf.

Week 7: Attention as cognitive unison.

Christopher Mole (2011) Attention is Cognitive Unison, Chapters 1, 2, and 3.

Week 8: Attention as cognitive unison

Christopher Mole (2011) Attention is Cognitive Unison, Chapters 4, 6 and 7.

Sebastian Watzl (2011) “Review of Christopher Mole, Attention is Cognitive Unison.” Notre
Dame Philosophical Reviews
http://ndpr.nd.edu/news/27026-attention-is-cognitive-unison-an-essay-in-philosophical-psychology/

Week 9: The erotetic theory of attention
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Philipp Koralus (2014) “The erotetic theory of attention: questions, focus and distraction.”
Mind and Language 29: 25-50. http://www.koralus.net/Philipp_Koralus_-_Questions_and_
Cognition/Philipp_Koralus_-_Research_files/Koralus-EroteticTheoryofAttention.pdf

[Recommended: the online symposiumon this paperwith commentaries byFelipeDeBrigard,
ChristopherMole, Catherine Stinson, andSebastianWatzl, withKoralus’ reply: http://philosophyofbrains.
com/2014/05/20/symposium-on-philipp-koralus-the-erotetic-theory-of-attention-mind-language-29-1-26-50.
aspx]

Week 10: Consciousness and the dynamics of attention

Sebastian Watzl, “Attention as structuring the stream of consciousness.” In C. Mole et al.
(eds.), Attention: Philosophical and Psychological Essays (Oxford University Press, 2011),
pp. 145-173. Semi-final draft: http://folk.uio.no/sebaswat/materials/Watzl_Structuring_final_
OUP_webversion.pdf

Sebastian Watzl, “The Dynamics of Attention.” (Chapter 5 of his PhD. Dissertation, The
Signifiance of Attention, Columbia University, 2010.)

The Cognitive Science of Mind Wandering

Week 11: Mind wandering and executive function: rival hypotheses

Jonathan Smallwood and Jonathan W. Schooler (2006) “The restless mind.” Psychological
Bulletin 132: 946-958.

Jennifer C.McVay andMichael J. Kane (2010) “Doesmindwandering reflect executive func-
tion or executive failure? Comment onSmallwood andSchooler (2006) andWatkins (2008).
Psychological Bulletin 136: 188-197.

Jonathan Smallwood (2010) “Why the global availability of mind wandering necessitates
resource competition: a reply toMcVay andKane (2010).” Psychological Bulletin 136: 202–
207.

Week 12: The process-occurrence framework

Smallwood (2013) “Distinguishing how from why the mind wanders: a process-occurrence
framework for self-generated mental activity.” Psychological Bulletin 139: 519–535.

Franklin et al. (2013) “Disentangling decoupling: comment on Smallwood (2013),” Psycho-
logical Bulletin 139: 536–541.

Week 13: Meta-awareness and introspection

13

http://www.koralus.net/Philipp_Koralus_-_Questions_and_Cognition/Philipp_Koralus_-_Research_files/Koralus-EroteticTheoryofAttention.pdf
http://www.koralus.net/Philipp_Koralus_-_Questions_and_Cognition/Philipp_Koralus_-_Research_files/Koralus-EroteticTheoryofAttention.pdf
http://philosophyofbrains.com/2014/05/20/symposium-on-philipp-koralus-the-erotetic-theory-of-attention-mind-language-29-1-26-50.aspx
http://philosophyofbrains.com/2014/05/20/symposium-on-philipp-koralus-the-erotetic-theory-of-attention-mind-language-29-1-26-50.aspx
http://philosophyofbrains.com/2014/05/20/symposium-on-philipp-koralus-the-erotetic-theory-of-attention-mind-language-29-1-26-50.aspx
http://folk.uio.no/sebaswat/materials/Watzl_Structuring_final_OUP_webversion.pdf
http://folk.uio.no/sebaswat/materials/Watzl_Structuring_final_OUP_webversion.pdf


Teaching Dossier

Chin and Schooler (2009) “Meta-awareness.” Encyclopedia of Consciousness 2: 33-41.

Schooler et al. (2011) “Meta-awareness, perceptual decoupling and the wandering mind.”
Trends in Cognitive Sciences 15: 319–326.

Eric Schwitzgebel (2002) “Introspection, What?” In Declan Smithies and Daniel Stoljar
(eds.), Introspection andConsciousnessOxfordUniversity Press. http://www.faculty.ucr.edu/
~eschwitz/SchwitzAbs/IntrospectionWhat.htm

[Recommended: Eric Schwitzgebel “Introspection.” Stanford Encyclopedia of Philosophy.
http://plato.stanford.edu/entries/introspection/]
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2.3 Varieties of Spontaneous Thought

Psych 583 Cognition Graduate Seminar

Varieties of Spontaneous Thought

Kalina Christoff
kchristoff@psych.ubc.ca

Zachary Irving
zac.irving@gmail.com

Course Description

Spontaneous thought comes in many varieties: mind-wandering, daydreaming, dreaming,
goal-directed planning, creative thinking, rumination, obsessive thoughts, ADHD-style dis-
tractibility, involuntary memory recall, hallucinations in schizophrenia, and so on. What do
these different forms of spontaneous thought have in common and what distinguishes them
from each other? This course will explore such questions through the lens of both the history
of psychology and contemporary cognitive neuroscience. We will first focus on what unifies
the different varieties of spontaneous thought, then ask what differentiates them.

Texts for purchase (available at the UBC Bookstore)

Required:
Course Reader
Additional readings available electronically; clickable links are included throughout this syl-
labus.

Requirements

1. Regular attendance and participation. There will a sign-in sheet to record attendance.
20%. I may ask students to take the lead in summarizing the readings each week and
in raising issues for us to discuss.

2. Midterm paper. No more than 4000 words (approximately 10 pages). 40%. Due Oc-
tober 31. The midterm paper can be an initial draft of the term paper or a separate
paper, as you choose.

3. Term paper. No more than 8000 words (approximately 20 pages). 40%. Due Decem-
ber 12.

Your written work should be emailed to kchristoff@psych.ubc.ca
• EXTENSIONSWILLBEGRANTEDONLY INEXCEPTIONALCIRCUMSTANCES
(e.g., due to illness with a medical note or undue hardship as determined in consulta-
tion with me).
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• PLAGIARISM WILL NOT BE TOLERATED AND WILL RESULT IN AN AUTO-
MATIC FAILURE OF THE PAPER, as well as possible further disciplinary action
by the University. For the UBC plagiarism policy go to: http://artsone.arts.ubc.ca/
resources/ubc-plagiarism-policy/ The University’s definition of plagiarism, along with
excellent resources for avoidingplagiarism, can also be foundhere: http://learningcommons.
ubc.ca/resource-guides/avoiding-plagiarism/

Email Policy

The following guidelines apply to email communication during this course:
• We will make every effort to reply to legitimate email inquiries within 24 hours during
weekdays.

• Each email message should include in the Subject line the course identifier and a clear
statement of purpose (e.g., Psych 583 Question about Term Paper ); otherwise, it may
be deleted along with spam messages.

• Use kchristoff@psych.ubc.ca or zac.irving@gmail.com for all course-related questions.

Schedule

Part One: Unifying Spontaneous Thought

Week 1: Spontaneous Thought and the Brain

Smallwood et al. (2012) “Cooperation between the default mode network and the frontal–
parietal network in the production of an internal train of thought” Brain Research 1428:
60–70. http://www.ncbi.nlm.nih.gov/pubmed/21466793

Klein (2014) ”The Brain at Rest: What it’s Doing andWhy That Matters” Philosophy of Sci-
ence 81(5): 974–985. http://www.colinklein.org/papers/PSA2012forWeb.pdf

[Recommended: Andrews-Hanna et al. (2014) “The default network and self-generated
thought: component processes, dynamic control, and clinical relevance” Annals of the New
YorkAcademyof Science 1316: 29–52. http://onlinelibrary.wiley.com/doi/10.1111/nyas.12360/
abstract]

Week 2: The Wandering Brain: Results and Reverse Inferences

Fox et al. (2015) “The wandering brain: Meta-analysis of functional neuroimaging studies
of mind-wandering and related spontaneous thought processes” Neuroimage 111: 611–621.
http://www.ncbi.nlm.nih.gov/pubmed/25725466

Poldrack (2009) “Can cognitive processes be inferred from neuroimaging data?” Trends in
Cognitive Science 10: 59–63 http://www.ncbi.nlm.nih.gov/pubmed/16406760
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Klein (2012) “Cognitive Ontology and Region-versus Network-Oriented Analyses” Philoso-
phy of Science 79: 952–960 http://www.colinklein.org/papers/PSA2010WebVersion.pdf

[Recommended: Pessoa (2014) “Understandingbrainnetworks andbrain organization”Physics
of Life Reviews 11: 400–435 http://www.sciencedirect.com/science/journal/15710645/11/
3]

Week 3: Varendonck’s The Psychology of Daydreams

Varendonck (1921)ThePsychology ofDaydreams. https://openlibrary.org/works/OL6506592W/
The_psychology_of_day-dreams.

• Freud’s Introduction: 9–10
• Preface: TwoWays of Thinking: 12–21
• Genesis of the Chains: 25–30 (stop at “Preliminary Statement”); 35-53
• Content of the chains: 62–89

Week 4: Klinger’s Structure and Functions of Fantasy

Klinger, E. 1971. “Chapter 13: Summary” and “Appendix: The Theory in Propositional
Form” The structure and functions of fantasy. Available in course reader.

Week 5: Klinger’s Structure and Functions of Fantasy (Cont.)

Klinger (1999) “Chapter 7: Modes of Sequencing” The structure and functions of fantasy
182–191. Available in course reader.

Klinger (1999) “Thought Flow: Properties and Mechanisms Underlying Shifts in Content”
in Singer and Salovey (Eds.) At Play in the Fields of Consciousness: Essays in Honor of
Jerome L. Singer. Available in course reader.

Week 6: Regis’ Daydreams and the Function of Fantasy

Regis (2013) Daydreams and the Function of Fantasy. Palgrave MacMillan. Chapters 1, 2,
and 3 (stop at page 48). Available in course reader.

Part Two: Diversity of Spontaneous Thought

Week 7: Absorption versus Dispersion

Ribot (1890) The Psychology of Attention, selections from ”Chapter 3: Morbid States of At-
tention”. Available in course reader.

Hobbes “Part 1 Chapter 3: Of the Consequence or Trayne of Imaginations” Leviathan.
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Week 8: Rumination

Whitmer and Gotlib (2013) “An attentional scope model of rumination” Psychological Bul-
letin 139: 1036–1061. http://www.ncbi.nlm.nih.gov/pubmed/23244316

Koster et al. (2011) “Understanding depressive rumination from a cognitive science per-
spective: The impaired disengagement hypothesis”Clinical PsychologyReview 31: 138–145.
http://www.ncbi.nlm.nih.gov/pubmed/20817334

Week 9: Mind-Wandering and Dreaming

Kieran Fox et al. (2013) “Dreaming as mind wandering: evidence from functional neu-
roimaging and first-person content reports.” Frontiers inHumanNeuroscience http://journal.
frontiersin.org/Journal/10.3389/fnhum.2013.00412/abstract

Jennifer Windt (2010) “The immersive spatiotemporal hallucination model of dreaming.”
Phenomenologyand theCognitive Sciences9: 295-316. http://www.blogs.uni-mainz.de/fb05philosophie/
files/2013/04/TheorPhil_Windt_ImmersiveSpatiotemporalHallucination.pdf

Jennifer Windt (2013) “Reporting dream experience: why (not) to be sceptical about dream
reports.” Frontiers inHumanNeuroscience http://journal.frontiersin.org/Journal/10.3389/fnhum.
2013.00708/abstract

Week 10: Hallucinations

Frith (2005) “The neural basis of hallucinations and delusions” Comptes Rendus Biologies
328: 169–175. http://www.ncbi.nlm.nih.gov/pubmed/15771003

Martin and Pacherie (2013) “Out of nowhere: Thought insertion, ownership and context-
integration”Consciousness andCognition22(1): 111–122. http://www.ncbi.nlm.nih.gov/pubmed/
23262256

Week 11: Creativity

Ellamil et al. (2012) “Evaluative and generative modes of thought during the creative pro-
cess” NeuroImage 59: 1783–94 http://www.christofflab.ca/pdfs/Ellamil_2012_NeuroImage.
pdf

Campbell (1960) “Blind variation and selective retention in creative thought as in other knowl-
edge processes” Psychological Review 67: 380–400. http://www.ncbi.nlm.nih.gov/pubmed/
13690223

Week 12: Involuntary Autobiographical Memories
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Dorthe Berntsen (2012) Involuntary Autobiographical Memories: An Introduction to the
Unbidden Past. Cambridge University Press. Chapters 1, 2, and 4. Available in course
reader.
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3 Teachable Syllabi

3.1 Persons, Minds, and Bodies

PHL240 Persons, Minds, and Bodies
Zachary Irving
zac.irving@gmail.com

Regular Office Hours Wednesdays 3-4 (I will make appointments with students who abso-
lutely cannot attend my office hours).

Course Description

Once you were a kid, now you are an adult, and one day you’ll grow old. Are you the same
person throughout these stages of your life? We address this fundamental question—the
problem of personal identity over time—in the first part of this course. The second part
turns to the mind-body problem, another core topic in metaphysics and the philosophy of
mind. How are the mind and body related? Are minds immaterial spirits? Brains? Or are
minds like computer programs, implemented on neural computers?

Texts for purchase

Required:
John Perry (Editor) Personal Identity, second edition. The text is available at the University
of Toronto Bookstore.

Other readingswill bemade available onBlackboard, and lecture handoutswill be distributed
in class.

Evaluation

Grading: I adhere to a blind grading policy. So when you submit your assignments, please
include only your student number and teaching assistant.

1. Tutorial Participation: 20%
2. Argument Summary 1: 5%
3. Argument Summary 2: 5%
4. Short Paper 1 (maximum 2500 words): 20%
5. Short Paper 2 (maximum 4000 words): 25%
6. Final Examination: 25%

Your written assignments should be uploaded to blackboard by 11:59 EST on the days listed
below. Before you write your assignments, I strongly suggest that you consult my brief writ-
ing guide (available on blackboard) and Jim Pryor’s longer, but excellent guide How toWrite
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a Philosophy Paper: http://www.jimpryor.net/teaching/guidelines/writing.html.

Tutorial participation is a major component of your grade. Tutorial leaders will apportion
participation marks based on a number of sources: (a) your attendance and participation
in tutorials (attendance is insufficient), (b) your participation in office hours, and (c) online
participation exercises.

Schedule

Unless otherwise indicated, readings from Part One are available in the Perry anthology.
Readings from Part Two are available on the course website.

Part One: Personal Identity

Week 1: Introduction and Primer on Arguments

No required reading.
[Recommended: Dennett “Where am I?” available on blackboard (BB)]

Week 2: Memory Theory

Locke, “Of Identity and Diversity”
Reid, “Of Identity” and “Of Mr. Locke’s Account of Our Personal Identity”
Shoemaker, “Persons and their Pasts”

Week 3: Memory, Self, and Brains

Argument summary 1 due 11:59pm on the day before class.
Shoemaker, “Persons and their Pasts”
Nagel, “Brain Bisection and the Unity of Consciousness”

Week 4: Survival, What Matters, and Multiple Occupancy

Parfit, “Personal Identity”
Nozick, “Personal Identity through Time” (available on blackboard)

Week 5: Four Dimensionalism and Skepticism

Lewis, “Survival and Identity”
Hume, “Our Idea of Identity”, “Of personal identity” (available on blackboard)
[Recommended: Gopnik “How David Hume Helped Me Settle MyMidlife Crisis” (available
on theatlantic.com)]

Week 6: Souls and Animals
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Short Essay 1 due 11:59pm on the day before class.
Swinburne, “Personal Identity: The Dualist Theory”
Olsen, “An argument for animalism” (available on course website)

Part Two: Mind-Body Problem

Week 7: Dualism

Campbell, “How the Mind-Body Problem Arises”
Descartes, Selections from Meditations on First Philosophy

Week 8: Behaviourism

Argument Summary 2 due 11:59pm on the day before class
Ryle, “Descartes’s Myth”
Carnap, “Psychology in Physical Language”
Putnam, “Brains and Behavior”

Week 9: Identity Theory and Functionalism

Smart, “Sensations and Brain Processes”
Putnam, “The Nature of Mental States”
[Recommended: Bisson, “They’re Made Out of Meat”]

Week 10: Identity Theory and Functionalism (Cont.)

Armstrong, “The Causal Theory of the Mind”
Lewis, “Psychophysical and Theoretical Identifications”
[Tutorial andOnlineParticipationExercise: The (Murder)Mystery of Theoretical Identification]

Week 11: Arguments for Dualism

Kripke, “Naming and Necessity”
Hill, “Imaginability, Conceivability, Possibility, and the Mind-Body Problem”
Jackson, “Epiphenomenal Qualia”

Week 12: Responses Against Dualism

Lewis, “What Experience Teaches”
Loar, “Phenomenal States”
Stoljar, “Two Conceptions of the Physical”

Week 13: Mysteries of Consciousness

Nagel, “What Is it Like to Be a Bat?” McGinn, “Can We Solve the Mind-Body Problem?”
Short Essay 2 due 11:59pm on the day before class.
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Course Business

1. Plagiarism and Academic Misconduct. The University of Toronto takes plagiarism
(and academic misconduct more generally) very seriously. For a complete statement
of the policies governing academic conduct, see the University’s Code of Behaviour on
Academic Matters. You are responsible for knowing what plagiarism is, and also for
knowing the particular plagiarism penalties. Plagiarism includes (but is not limited
to) the use of a thinker’s ideas or words without proper citation; the purchase of as-
signments; the use of internet resources without proper citation; and the submission
of work written (in whole or in part) by another. Penalties for plagiarism range from
a zero on the assignment to suspension from the University of Toronto. Furthermore,
TAs in the Philosophy Department are known to be excellent detectors of plagiarism:
if you cheat, we will catch you. So don’t do it.

2. How to Avoid Plagiarizing: Most students plagiarize because they believe themselves
to be without options. But no student will ever be without options in this course. If you
find yourself in trouble, and tempted to cheat, contact me immediately. If you haven’t
yet cheated, a solution can always be found. In addition, the University of Toronto
provides a host of resources designed to help students in academic need. TheUniversity
of Toronto has a writing centre and friendly registrars, and the PhilosophyDepartment
has its own Essay Clinic (though you must book ahead). Students who wish to talk to
someonemay also contact the University’s Counselling Psychological Services (CAPS).

3. Late Penalties and Extensions. This will be a challenging and fast-paced course. It is
highly recommended that you attend every class meeting and get your work in on time.
Late penalties on assigned work are set at 1/3 of a letter grade per day (this includes
weekends/holidays). Extensions will be granted only under exceptional circumstances,
such as due to a documented medical issue or personal emergency. You must contact
me and/or your TA to request an extension. That said, I recognize that exceptional
circumstances arise. If medical or personal hardships are interfering with your abil-
ity to perform in this class, you should not grin and bear it; contact me or your TA
immediately.

4. Email Policy. Course-related emails (to me or your TA) must have PHL340 in the
subject line. We will not answer emails that ask for information readily available on
either Blackboard or the course syllabus, so you should check those two places before
you email. Furthermore, I will not answer emails that ask for information that you can
obtain through regular class attendance (e.g. what did we talk about today?). Finally,
I will not answer emails that ask substantive philosophical questions—you should ask
those in my regular office hours or, if you absolutely cannot make my office hours, by
appointment. I will respond to all other emails within 48 hours.

5. Special Accommodations. I am more than happy to assist with special accommoda-
tions for students registered with accessibility services. If you are registered with acces-
sibility services, please don’t hesitate to have your accessibility services representative
get in touch with me.
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3.2 Knowledge and Reality

PHL245 Knowledge and Reality

Zachary Irving
zac.irving@gmail.com
Regular Office Hours Wednesdays 3-4 (I will make appointments with students who abso-
lutely cannot attend my office hours).

Course Description

This course will introduce you to two of the central areas of philosophy: epistemology and
metaphysics. Epistemology is the study of knowledge, whereas metaphysics investigates the
nature of reality. The course moves fast and the material is difficult, so you should expect to
work hard. Our unit on epistemology begins with a skeptical challenge, then branches out
to consider the nature of knowledge (e.g. are there epistemic foundations? Does knowledge
depend on what’s inside or outside the mind? Do our standards for knowledge change in
different contexts?) Our unit on metaphysics focuses on two topics—causation and time—
and our readings include McTaggart’s infamous argument that time does not exits.

Texts for purchase (available at the UBC Bookstore)

Required:
There is no required textbook for the course. Weekly readings will be made available on
Blackboard, and lecture handouts will be distributed in class.

Evaluation

Grading: I adhere to a blind grading policy. So when you submit your assignments, please
include only your student number and teaching assistant.

1. Tutorial Participation: 15%
2. Argument Summary 1: 5%
3. Argument Summary 2: 5%
4. Short Paper 1 (maximum 2500 words): 20%
5. Short Paper 2 (maximum 4000 words): 25%
6. Final Examination

Your written assignments should be uploaded to blackboard by 11:59 EST on the days listed
below. Before you write your assignments, I strongly suggest that you consult my brief writ-
ing guide (available on blackboard) and Jim Pryor’s longer, but excellent guide How toWrite
a Philosophy Paper: http://www.jimpryor.net/teaching/guidelines/writing.html.
The final exam will cover material from the whole term.
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Schedule

Part One: Epistemology

Week 1: Course Business, Introduction to Epistemology, Skepticism

No required readings
[Recommended: Descartes’ Meditations, Chapters 1 and 2.]

Week 2: Responses to Skepticism

Moore, “Proof of an External World” (Selections)
Vogel, “Cartesian Skepticism and Inference to the Best Explanation”

Week 3: Foundationalism and Coherentism

Argument summary 1 due 11:59pm on the day before class.

Sosa, “The Raft and the Pyramid”

Week 4: Nozick’s Tracking Theory

Nozick, “Knowledge” (selections from Philosophical Investigations).

Week 5: Gettier and Externalism

Gettier, “Is Justified True Belief Knowledge?”
Goldman, “What is Justified Belief?”

Week 6: Externalism versus Internalism

Short Essay 1 due 11:59pm on the day before class.
Connee and Feldman, “The Generality Problem for Reliabilism”
Goldman, “Internalism Exposed”

Week 7: Contextualism

Lewis, “Elusive Knowledge”
DeRose, “Contextualism and Knowledge Atributions”
[Recommended: Nagel, “KnowledgeAscriptions and thePsychological Consequences ofChang-
ing Stakes”]

Part Two: Metaphysics

Week 8: The Metaphysics of Causation I

Lewis, “Causation”
[Recommended: Lewis, “Counterfactual Dependence and Time’s Arrow”]
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Week 9: The Metaphysics of Causation II

Argument Summary 2 due 11:59pm on the day before class
Shoemaker, “Causality and Properties”
Cartwright, “Causation: Thick and Thin”

Week 10: The Metaphysics of Time

McTaggart, “The Unreality of Time”
Smart, “The Space-Time World”
[Recommended: Markosian, “Time”]

Week 11: The Metaphysics of Time II

Lewis, “The Paradoxes of Time Travel”
Zimmerman, “The A-Theory of Time, The B-Theory of Time”, and “Taking Tense Seriously”

Week 12: Review

Short Essay 2 due 11:59pm on the day before class.

Course Business

1. Plagiarism and Academic Misconduct. The University of Toronto takes plagiarism
(and academic misconduct more generally) very seriously. For a complete statement
of the policies governing academic conduct, see the University’s Code of Behaviour on
Academic Matters. You are responsible for knowing what plagiarism is, and also for
knowing the particular plagiarism penalties. Plagiarism includes (but is not limited
to) the use of a thinker’s ideas or words without proper citation; the purchase of as-
signments; the use of internet resources without proper citation; and the submission
of work written (in whole or in part) by another. Penalties for plagiarism range from
a zero on the assignment to suspension from the University of Toronto. Furthermore,
TAs in the Philosophy Department are known to be excellent detectors of plagiarism:
if you cheat, we will catch you. So don’t do it.

2. How to Avoid Plagiarizing: Most students plagiarize because they believe themselves
to be without options. But no student will ever be without options in this course. If you
find yourself in trouble, and tempted to cheat, contact me immediately. If you haven’t
yet cheated, a solution can always be found. In addition, the University of Toronto
provides a host of resources designed to help students in academic need. The university
has awriting centre and friendly registrars, and the PhilosophyDepartment has its own
Essay Clinic (though youmust book ahead). Students whowish to talk to someonemay
also contact the University’s Counselling Psychological Services (CAPS).

3. Late Penalties and Extensions. This will be a challenging and fast-paced course. It is
highly recommended that you attend every class meeting and get your work in on time.
Late penalties on assigned work are set at 1/3 of a letter grade per day (this includes
weekends/holidays). Extensions will be granted only under exceptional circumstances,
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such as due to a documented medical issue or personal emergency. You must contact
me and/or your TA to request an extension. That said, I recognize that exceptional
circumstances arise. If medical or personal hardships are interfering with your abil-
ity to perform in this class, you should not grin and bear it; contact me or your TA
immediately.

4. Email Policy. Course-related emails (to me or your TA) must have PHL340 in the
subject line. We will not answer emails that ask for information readily available on
either Blackboard or the course syllabus, so you should check those two places before
you email. Furthermore, I will not answer emails that ask for information that you can
obtain through regular class attendance (e.g. what did we talk about today?). Finally,
I will not answer emails that ask substantive philosophical questions—you should ask
those in my regular office hours or, if you absolutely cannot make my office hours, by
appointment. I will respond to all other emails within 48 hours.

5. Special Accommodations. I am more than happy to assist with special accommoda-
tions for students registered with accessibility services. If you are registered with acces-
sibility services, please don’t hesitate to have your accessibility services representative
get in touch with me.
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3.3 Introduction to Philosophy

PHL100 Introduction to Philosophy
Zachary Irving
zac.irving@gmail.com
Regular Office Hours Wednesdays 3-4 (I will make appointments with students who abso-
lutely cannot attend my office hours).

Course Description

This course will introduce you to philosophy. After this year, you’ll have an idea of the kinds
of questions philosophers ask, and a sense of why those questions matter. Our discussions
will touch on many core aspects of humanity and our place in the world, including morality,
politics, knowledge, reality, science, and the mind. More importantly, we will hone your
analytical skills, training you to think, write, and read with greater effect. Some of our course
readings were written by contemporary philosophers, others by figures that are long dead.
We read historical texts not out of blind deference to tradition, but rather because they are
accessible works that remain the most interesting discussions on important topics.

Texts for purchase

Required:
This course has a heavy reading load. Any books assigned will be available at the university
bookstore. Articles by contemporary figures will be posted on Blackboard. Lecture handouts
will be distributed in class.

Evaluation

Grading: I adhere to a blind grading policy. So when you submit your assignments, please
include only your student number and teaching assistant.

1. Tutorial Participation: 10%
2. 4 Argument Summaries: 5% each
3. Short Papers 1 and 2 (maximum 1000 words): 10% each (20%)
4. Final Paper (maximum 2500 words): 20%
5. Midterm Test: 15%
6. Final: 15%

Your written assignments should be uploaded to blackboard by 11:59 EST on the days listed
below. Before you write your assignments, I strongly suggest that you consult my brief writ-
ing guide (available on blackboard) and Jim Pryor’s longer, but excellent guide How toWrite
a Philosophy Paper: http://www.jimpryor.net/teaching/guidelines/writing.html.
Themidterm test will covermaterial from the first term, whereas the final will covermaterial
from the second.
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Schedule

First Term: Ethics and Politics

Week 1: Introduction

Introduction
No readings

Introduction to Arguments
Course Website

Part One: Ethics

Week 2: Challenges to Ethics

Cultural Relativism
Rachels, “The Challenge of Cultural Relativism”

Egoism
Plato, “Glaucon’s Challenge”
Rachels, “Egoism and Moral Skepticism”

Week 3: Divine Command Theory, Virtue Ethics

Divine Command Theory
Plato, Euthyphro (seletions)

Virtue Ethics I
Aristotle, Nichomachean Ethics (Book I, II)

Week 4: Virtue Ethics, Utilitarianism

Virtue Ethics II
Aristotle, Nichomachean Ethics (Book X)

Utilitarianism I
Mill, Utilitarianism (Book I)

Week 5: Utilitarianism, Deontology

Utilitarianism II
Mill, Utilitarianism (Book II)

Deontology I
Kant, Groundwork for the Metaphysics of Morals (selections)
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Week 6: Deontology

Deontology II
Kant, Groundwork for the Metaphysics of Morals (selections)

Deontology III
Ross, What Makes Right Acts Right

Week 7: Practical Ethics

Duties to the Poor
Singer, “Famine, Affluence, and Morality”

Vegetarianism
Singer, “Utilitarianism and Vegetarianism”

Part Two: Politics

Week 8: Authority and the State

Authority I
Hobbes, Leviathian (selections)

Authority II
Hobbes, Leviathian (selections)
Shklar, “The Liberalism of Fear”

Week 9: Harm, Speech, and Consent

The Harm Principle and Consent
Mill, On Liberty (selections)

Free Speech
Mill, On Liberty (selections)

Week 10: Justice and Liberalism

Justice and Liberalism I
John Rawls, “Justice as Fairness”

Justice and Equality II
John Rawls, “Justice as Fairness”

Week 11: Communitarianism, Liberalism, and Multiculturalism
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Communitarisnism
Taylor, “The Politics of Recognition”

Multicultural Liberalism
Kymlika, “Liberalism and Communitarianism”

Week 12: Review

Second Term: Epistemology, Science and theMind

Part One: Epistemology

Week 1: Knowledge, Skepticism

Knowledge versus True Belief
Plato, Meno, Chapters 1 and 2.

Skepticism
Descartes, Meditations, Chapters 1 and 2.

Week 2: Responses to Skepticism

Responses to Skepticism I
Moore, “Proof of an External World” (Selections)

Responses to Skepticism I
Vogel, “Cartesian Skepticism and Inference to the Best Explanation”

Week 3: Foundationalism versus Coherentism

Foundationalism versus Coherentism
Sosa, “The Raft and the Pyramid”

Foundationalism versus Coherentism
Bonjour, “The Dialectic of Foundationalism and Coherentism”

Week 4: Gettier and Externalism

Gettier
Gettier, “Is Justified True Belief Knowledge?”

Externalism
Goldman, “What is Justified Belief?”

Part Two: Science

Week 5: The Problem of Induction
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The Problem
Hume, “Induction”

The Solution?
Salmon, The Problem of Induction (selections)

Week 6: New Problem of Induction

The New Problem
Goodman, “The New Riddle of Induction”

The New Problem
Goodman, “The New Riddle of Induction” (continued)

Part Three: Minds

Week 7: Dualism and the Mind-Body Problem

Mind-Body Problem
Campbell, “How the Mind-Body Problem Arises”

Mind-Body Problem
Descartes, Selections from Meditations on First Philosophy

Week 8: Behaviourism

Behaviourism
Ryle, “Descartes’s Myth”

Problems with Behaviourism
Putnam, “Brains and Behaviour”

Week 9: Identity Theory

Identity Theory
Smart, “Sensations and Brain Processes”

Problems with Identity Theory
Putnam, “The Nature of Mental States”

Week 10: Functionalism

Functionalism
Putnam, “The Nature of Mental States” (continued)
Armstrong, “The Causal Theory of the Mind”

Functionalism
Armstrong, “The Causal Theory of the Mind” (continued)
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Week 11: Mysteries of Consciousness

The Problem of Consciousness
Nagel, “What Is it Like to Be a Bat?”

Mysterianism
McGinn, “Can We Solve the Mind-Body Problem?”

Week 12: Life and Death

The Good Life
Parfit, “What Makes Someone’s Life Go Best”

Should we Fear Death?
Nagel, “Death”

Week 13: Review

Course Business

1. Plagiarism and Academic Misconduct. The University of Toronto takes plagiarism
(and academic misconduct more generally) very seriously. For a complete statement
of the policies governing academic conduct, see the University’s Code of Behaviour on
Academic Matters. You are responsible for knowing what plagiarism is, and also for
knowing the particular plagiarism penalties. Plagiarism includes (but is not limited
to) the use of a thinker’s ideas or words without proper citation; the purchase of as-
signments; the use of internet resources without proper citation; and the submission
of work written (in whole or in part) by another. Penalties for plagiarism range from
a zero on the assignment to suspension from the University of Toronto. Furthermore,
TAs in the Philosophy Department are known to be excellent detectors of plagiarism:
if you cheat, we will catch you. So don’t do it.

2. How to Avoid Plagiarizing: Most students plagiarize because they believe themselves
to be without options. But no student will ever be without options in this course. If you
find yourself in trouble, and tempted to cheat, contact me immediately. If you haven’t
yet cheated, a solution can always be found. In addition, the University of Toronto
provides a host of resources designed to help students in academic need. The university
has awriting centre and friendly registrars, and the PhilosophyDepartment has its own
Essay Clinic (though youmust book ahead). Students whowish to talk to someonemay
also contact the University’s Counselling Psychological Services (CAPS).

3. Late Penalties and Extensions. This will be a challenging and fast-paced course. It is
highly recommended that you attend every class meeting and get your work in on time.
Late penalties on assigned work are set at 1/3 of a letter grade per day (this includes
weekends/holidays). Extensions will be granted only under exceptional circumstances,
such as due to a documented medical issue or personal emergency. You must contact
me and/or your TA to request an extension. That said, I recognize that exceptional
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circumstances arise. If medical or personal hardships are interfering with your abil-
ity to perform in this class, you should not grin and bear it; contact me or your TA
immediately.

4. Email Policy. Course-related emails (to me or your TA) must have PHL340 in the
subject line. We will not answer emails that ask for information readily available on
either Blackboard or the course syllabus, so you should check those two places before
you email. Furthermore, I will not answer emails that ask for information that you can
obtain through regular class attendance (e.g. what did we talk about today?). Finally,
I will not answer emails that ask substantive philosophical questions—you should ask
those in my regular office hours or, if you absolutely cannot make my office hours, by
appointment. I will respond to all other emails within 48 hours.

5. Special Accommodations. I am more than happy to assist with special accommoda-
tions for students registered with accessibility services. If you are registered with acces-
sibility services, please don’t hesitate to have your accessibility services representative
get in touch with me.
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4 Teaching Awards and Evaluations

Due to my status as a visiting student, I was unable to receive teaching evaluations for the
seminars I instructed at UBC. As evidence of teaching effectiveness, I therefore included
the awards and evaluations I received as an undergraduate instructor and teaching assistant
during graduate school.

4.1 Instructor: Issues in Philosophy of Mind

Course PHL340 - Issues in Philosophy of Mind:
The Philosophy of Memory

Summer 2016

Enrolment 27 Respondents 10

Not At
All

Some-
what

Moder-
ately

Mostly A Great
Deal

1 2 3 4 5

Question Mean

I found the course intellectually stimulating 4.0
The course provided me with a deeper understanding of the subject
matter

3.9

The instructor (Zachary Irving) created an atmosphere that was con-
ducive to my learning

4.4

Course projects, assignments, tests, and/or exams improved my un-
derstanding of the course material

4.2

Course projects, assignments, tests and/or exams provided opportu-
nity for me to demonstrate an understanding of the course material

4.3

The course inspired me to learn more about the subject matter 3.6
The course instructor was enthusiastic about the course material 4.5
The course instructor expressed an interest in student understanding
when explaining course concepts

4.5

The course provided instruction on how to critically evaluate ideas 4.1

Very
Light

Light Average Heavy Very
Heavy

1 2 3 4 5

Question Mean

Compared to other courses, the workload for this course was… 3.8
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Student Feedback

Solicited Student Feedback

1. Zac is hands down the best professor I have ever had. He actually cares
about the course and teaching. He is very organized and ensured through-
out the course that we were all actually learning.

2. Professor Irving was phenomenal, he always made sure he was there for
assistance and I cannot thank and appreciate him enough for the amount
of positive feedback he gives back on assignments. He is only trying to
help you get better and articulate what your trying to say which allows for
you to do better in his future assignments.

3. I really got to understand how philosophers come to formulate their argu-
ments. We were able to go so in depth during class discussions; difficult
argumentswere a lot clearer to understand. I have definitely gained a huge
amount of experience analyzing and interpreting from this course. I feel
like I improved significantly on responding to philosophers papers and
finding counter examples to their theories. The course was really interest-
ing! Thanks for the great semester!!

4. I think the best thing I’ve gained fromPHL340 is practice in being inquis-
itive but respectful. Activities such as 1) participating in class discussions,
which were pleasant and not argumentative like some can turn out to be,
and; 2) engaging with the readings in a critical manner yet still treating
the author as a credible thinker, these are the main tasks that had us work
to really put aside our pride or fear of being wrong in the effort to an-
swer some tough philosophical questions about the nature of, justification
from, and consequences of memory.

5. I’ve never deeply thinking about certain questions in my life. But in this
course, I realize I can deeply concentrate into certain questions that I’ve
been doubt about. For example, I just watch movie ”Memento” with no
critical thinking when I first saw it. But after this course, I deeply re-think
about the movie, and trying to find out what kind of philosophical prob-
lems that I’ve been learned from class. This course was my best, mind-
blowing course duringmy undergrad courses, that allowsme to grow abil-
ity to make questions about social phenomenon.
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Date Unsolicited Student Feedback

1. Email (June 6, 2016) I must say that your feedback on my first argument re-
sponse was perhaps the most helpful feedback I’ve got-
ten in 3 years of my undergraduate. I know exactly
where to improve upon and hopefully I’ll be able to
demonstrate the same in the second response paper.

2. Email (June 26, 2016) I just wanted to thank you for your resources in the
course. I wouldn’t have been as involved if it wasn’t for
a well defined teaching structure. In particular, I found
the handouts given in each class integral for each stu-
dent to bemore immersed in the overarching themes of
the course.

4.2 Introduction to Ethics
Course PHL275 - Introduction to Ethics, Summer 2014 Enrolment 34
Instructor Kyle Menken Respondents 26
Teaching Assistant Zachary Irving

Poor Ineffec-
tive

Marginal Adequate Good Very
Good

Excellent

1 2 3 4 5 6 7

Question Mean

1. Effectively directs and encourages discussion 6.4
2. Presents material in an organized, well-planned manner 6
3. Explains concepts clearly, with appropriate use of examples 6.2
4. Communicates enthusiasm and interest in the course material 6.7
5. Attends to students’ questions and answers them clearly and effec-
tively

6.3

6. Is available for individual consultation, by appointment or stated
office hours, to students with questions and problems relating to the
course

6.3

7. Ensures that student work is graded fairly, with helpful comments
and feedback where appropriate

6.4

8. Ensures that student work is graded within a reasonable time 6.4
9. All things considered, performs effectively as a teaching assistant 6.5

37



Teaching Dossier

4.3 Minds andMachines
Course PHL240 - Minds and Machines, Fall 2013 Enrolment 30
Instructor Gurpreet Rattan Respondents 26
Teaching Assistant Zachary Irving

TATP Teaching Excellence Award (Finalist)
• Based on the recommendations of my students and supervisor, I was selected as one of
the top twelve (out of six thousand) teaching assistants at the University of Toronto in
2013-2014.

Question Mean

1. Effectively directs and encourages discussion 6.1
2. Presents material in an organized, well-planned manner 5.9
3. Explains concepts clearly, with appropriate use of examples 6.6
4. Communicates enthusiasm and interest in the course material 6.8
5. Attends to students’ questions and answers them clearly and effec-
tively

6.4

6. Is available for individual consultation, by appointment or stated
office hours, to students with questions and problems relating to the
course

6.1

7. Ensures that student work is graded fairly, with helpful comments
and feedback where appropriate

6.2

8. Ensures that student work is graded within a reasonable time 6.4
9. All things considered, performs effectively as a teaching assistant 6.5

4.4 Persons, Minds, and Bodies

Course PHL275 - Persons, Minds, and Bodies, Fall 2012 Enrolment 43
Instructor Jim John Respondents 26
Teaching Assistant Zachary Irving
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Question Mean

1. Effectively directs and encourages discussion 5.9
2. Presents material in an organized, well-planned manner 5.7
3. Explains concepts clearly, with appropriate use of examples 5.8
4. Communicates enthusiasm and interest in the course material 6.2
5. Attends to students’ questions and answers them clearly and effec-
tively

5.8

6. Is available for individual consultation, by appointment or stated
office hours, to students with questions and problems relating to the
course

5.4

7. Ensures that student work is graded fairly, with helpful comments
and feedback where appropriate

5.6

8. Ensures that student work is graded within a reasonable time 5.5
9. All things considered, performs effectively as a teaching assistant 5.9

4.5 Persons, Minds, and Bodies

Course PHL275 - Persons, Minds, and Bodies, Fall 2012 Enrolment 43
Instructor Jim John Respondents 26
Teaching Assistant Zachary Irving

Poor Ineffec-
tive

Marginal Adequate Good Very
Good

Excellent

1 2 3 4 5 6 7

Question Mean

1. Effectively directs and encourages discussion 6.3
2. Presents material in an organized, well-planned manner 5.8
3. Explains concepts clearly, with appropriate use of examples 6.1
4. Communicates enthusiasm and interest in the course material 6.7
5. Attends to students’ questions and answers them clearly and effec-
tively

6.3

6. Is available for individual consultation, by appointment or stated
office hours, to students with questions and problems relating to the
course

6.5

7. Ensures that student work is graded fairly, with helpful comments
and feedback where appropriate

6.4

8. Ensures that student work is graded within a reasonable time 6.5
9. All things considered, performs effectively as a teaching assistant 6.5
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5 TeachingMaterials

5.1 Lecture Handout: Causal Theories of Memory

Roadmap

Course Outline
1. What is Memory?

(a) Stative Theories
(b) Causal Theories

2. Background: Types of Memory and a Challenge
3. Hume: Force and Vivacity
4. Russell: Memory Beliefs

Today’s Plan
1. Objections to Russell’s Belief Theory
2. Martin and Deutscher’s Causal Theory
3. Reconstruction and Memory Traces

Objections to Russell’s Belief Theory

Last class, we learned that Russell appeals to beliefs to distinguish episodic memory from
imagination. Specifically, episodic memories are “accompanied by a feeling of belief which
may be expressed in thewords ‘this happened”’ (Russell, 1921, 176). Our first pass at Russell’s
definition was as follows:

Episodic Memory (Def.Russell) is (a) a mental image and (b) a belief that the
image represents an event that happened in the past.

Matters got more complicated when we considered Russell’s distinction between episodic
memories and historical beliefs. Let’s set aside those complications, since they won’t help
Russell overcome the objections we’ll consider today. We’ll consider two objections, one chal-
lenging the sufficiency and the other the necessity of (a) and (b) in the above definition for
episodic memory:

Sidebar (Necessity and Sufficiency): When we say that P is sufficient for Q, we
mean that P implies Q or (equivalently) that P’s truth guarantees that Q is true.
Whenwe say that P is necessary for Q, wemean that Q implies P or (equivalently)
that Q’s truth requires that P is true. For example, being human is sufficient (but
not necessary) for being a mammal, whereas being a mammal is necessary (but
not sufficient) for being human. Can you tell me why?

Insufficient: False Memories

Last class, we briefly discussedhowRussell’s theory allowspeople to havememories of events—
or even of entire pasts—that never happened. For Russell, episodicmemories include a belief
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that the image represents an event that happened in the past. But beliefs can be wrong. For
example, I believed last summer that Donald Trump could not possibly get the Republican
nomination. Someone else might incorrectly believe that whales are fish.
Therefore, Russell holds that I can remember an event that never actually happened. For ex-
ample, someonewho (falsely) “remembers” being abducted by aliens has a full-blown episodic
memory inRussell’s sense. Perhaps you think this is plausible? If so, consider what you think
when you take the point to its logical extreme:

(Dawn) Dawn is a character from Buffy the Vampire Slayer: Buffy’s teenage sis-
ter. Dawn is introduced abruptly at the start of Season 5: until that point, the
audience has never seen or heard of Dawn. It’s gradually revealed that Dawn
actually never existed over the first four seasons, and was created by a magical
event at the beginning of Season 5. Dawn doesn’t know this, though, and neither
do her friends and family. Everyone (including Dawn) has apparent memories
of her childhood, even though this childhood never happened.

Break into your small groups, and discuss whether it’s plausible that the ”abductee” and
Dawn have memories. We’ll then discuss this issue as a class.

Breakout Session

Unnecessary: UnwittingMemories

Martin andDeutscher (Martin_Deutscher:1966) present a different kind of objection: be-
lief is not necessary for memory, since someone can remember an event without believing
that the event happened. Here is there counter example:

“Suppose that someone asks a painter to paint an imaginary scene. The painter
agrees to do this and, taking himself to be painting some purely imaginary scene,
paints a detailed picture of a farmyard, including a certain colored and shaped
house, various people with detailed features, particular items of clothing, and so
on. His parents then recognize the picture as a very accurate representation of
a scene which the painter saw just once in his childhood. The figures and colors
are as the painter saw them only once on the farm which he now depicts. We
may add more and more evidence to force the conclusion that the painter did
his work by no mere accident. Although the painter sincerely believes that his
work is purely imaginary, and represents no real scene, the amazed observers
have all the evidence needed to establish that in fact he is remembering a scene
from childhood” (Martin and Deutscher, 1966, 168).
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The problem for Russell is straightforward: since the painter does not believe he’s painting a
real scene, he does not satisfy condition (b) in Russell’s definition. So Russell must deny that
he’s having an episodic memory. But intuitively, the painter is remembering a scene from his
childhood. What do you think about this objection?

Insufficient: UncertainMemories

Sometimeswe are uncertain ofwhether amental state is amemory. For example, the painter’s
observers might initially be uncertain of whether he is imagining the scene or remembering
it. Similar cases are commonplace:

(Lucy’s Recital) Lucy can tell you all about her first piano recital and her retellings
of the story are associated with vivid mental imagery. She played her piece with
impressive poise for a six year old. But after she got up and curtsied, she promptly
stuck her tongue out at the audience. Lucy is sure these details are true, but
doesn’t know whether she actually remembers them or whether she knows the
details because (a) she’s heard the story from her parents many times and (b)
there are pictures of the event on her parent’s wall.

Russell can’t capture why Lucy is uncertain: she seems to believe that the recital happened,
which should guarantee that she remembers the recital according toRussell. More important
are the factors thatmakeLucy uncertain: that she’s heard the story fromher parents and seen
pictures of the event on her wall. Russell can’t explain why this should make Lucy skeptical
of her memory, since they should (if anything) increase Lucy’s confidence that the recital
happened.

Semantic Memory

ForRussell, memories aremental images that purport to represent past events. He can there-
fore account for episodic memory:

EpisodicMemory: Memory of events from your past, roughly as you experienced
them (e.g. I remember eating Rassam and Pav Bhaji at UMC after Wednesday’s
class)

Yet his theory doesn’t extend to semantic memory, which purports to represent facts rather
than events:

Semantic Memory: Memory of facts (e.g. I remember that Justin Trudeau’s fa-
ther is Pierre)

Why is this a disadvantage?
• All else being equal, a unified theory of memory would have several advantages. In
general, unification is arguably a theoretical virtue (Kitcher:1981). For example, one
major advantage of Newton’s theory was to offer a unified explanation of celestial and
terrestrial mechanics (i.e. the movement of planets and ordinary objects on earth).

• Semantic and episodic memory seem to have something deep in common: after all,
they’re both types of long-term memory. It would be advantageous for a theory of
memory to account for what they have in common.
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Causal Theory

Martin and Deutscher present the following definition of memory:

Memory (Defcausal) “If someone remembers something, whether it be “public,”
such as a car accident, or “private,” such as an itch, then the following criteria
must be fulfilled:

1. Within certain limits of accuracy he represents that past thing.
2. If the thing was “public,” then he observed what he now represents. If the

thing was “private,” then it was his.
3. His past experience of the thingwas operative in producing a state or succes-

sive states in him finally operative in producing his representation” (Martin
and Deutscher, 1966, 166)

Martin and Deutscher’s third criterion is crucial. It says is that there must be a causal chain
connecting one’s initial experience and one’s later remembered mental state. We can say a
little more than Martin and Deutscher about the nature of that causal chain (Figure 1). It
has three parts:

1. Encoding: initial experience⇒causes memory trace
2. Storage: memory trace persists (or is “stored”) over time
3. Retrieval: memory trace⇒causes memory (a mental state)

Memory (Mental State)

Memory Trace

Initial Experience

Memory Trace

en
cod

in
g

storage

re
tr
ie
v
a
l

Figure 1: Causal Chain Resulting in Memory

Memory traces play a crucial role in Martin and Deutscher’s theory. For a first pass, we can
characterize them in terms of their role in the above causal chain: memory traces are caused
by experiences, persist over time, and then cause memories. We can also think of them as
that which causally connects initial experiences and later memories. We’ll say more about
memory traces later.

For now, let’s consider some advantages of Martin and Deutscher’s theory.

Advantages of the Causal Theory

Advantage 1: False Memories The causal theory rules out certain types of false memories.
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Consider the man who falsely believes he’s been abducted by aliens. For two rea-
sons, Martin and Deuscher would deny that he has memories of the event:

1. The man did not in fact observe the alien abduction because it never hap-
pened (⇒ fails to satisfy condition 2)

2. No initial experience was operative in producing his current mental state
(⇒ fails to satisfy condition 3)

Martin and Deutscher would deny that Dawn has memories for analogous rea-
sons (can you say why?).

Advantage 2: Unwitting Memories The causal theory allows that someone can remember
an event without believing that the event happened.

Consider the painter who unwittingly paints a scene from his childhood. He sat-
isfies all three conditions:

1. He represents the childhood scene accurately.
2. He observed the scene.
3. His experience of the scene was causally operative in producing a memory

trace, which was causally operative in producing his current mental state.

Advantage 3: Uncertain Memories The causal theory explains why we can be uncertain
about our memories.

Consider Lucy, who is unsure whether she remembers her first piano recital or
whether she can simply recount it because (a) she’s heard the story from her par-
ents many times and (b) there are pictures of the event on her parent’s wall. Ac-
cording to the causal theory,

• Lucy is uncertain whether she remembers the recital because she doesn’t
know what caused her to recount details from the recital. Was it a memory
trace encoded from the initial experience? Or was it her parent’s stories and
pictures?

• Lucy’s knowledge of these stories and pictures make her uncertain, because
they are just as likely to cause of Lucy’s current mental state as any mem-
ory trace. Upshot: to determine whether a mental state is a memory, Lucy
compares possible causes of that mental state.

Advantage 4: Semantic MemoryMartin and Deutscher claim that their theory accounts for
both episodic and semantic memory.

Consider my semantic memory that Justin’s father is Pierre. This arguably satis-
fies all three conditions:

1. I accurately represent the fact that Justin’s father is Pierre.
2. I had an experience where I was told that Justin’s father is Pierre (e.g. by a

news reporter or teacher). Importantly, I don’t remember when I was told
that Justin’s father was Pierre (otherwise my memory would be episodic).
But that’s not required by the theory.
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3. My experience was causally operative in producing a memory trace, which
was causally operative in producing my current mental state.

Reconstruction andMemory Traces

Memory traces are central to the causal theory. But howarewe to understandmemory traces,
exactly? Here’s a first pass:

Reproductive Model: Memory traces are mental states that store (part of) the
content of one’s initial experience. At a later date, one can retrieve those exact
contents in the form of a memory.

• Memory tracespreserve andmemories reproduce the contents of one’s initial
experience (at least under normal circumstances).

• Analogy: Your hard drive stores (in it’s exact form) data that you save, so that
you can read this data (verbatim) off the hard drive at a later data (unless the
data is corrupted)

Two lines of empirical evidence challenge the ReproductiveModel (at least of episodic mem-
ory).

Memory Distortion

Various factors can lead people to distort or entirely fabricate episodic memories. Here’s a
classic example of memory distortion:

Leading Questions: Subjects watched a movie of a traffic accident and were sub-
sequently asked to remember the cars’ speed. Subjects who were asked “How fast
were the cars going when they smashed into each other?” reported a faster speed
than those who were asked the same question with the verb ‘hit’. Furthermore,
the question with ‘smashed’ led more subjects to (falsely) recollect that they saw
broken glass at the scene (Loftus, 2003, 867–868).

Other examples ofmemory distortion abound (see Loftus, 2003), and they pose two problem
for the Reproductive Model:

1. Distorted memories aren’t an exact reproduction of one’s initial experience. Rather,
they depart from one’s experience in predictable ways.

2. Memory traces aren’t the only factors that influence what you remember. Other factors
include what question you’re asked, and what other evidence you’re given about the
remembered event. But thenmemory traces aren’t like a hard drive that preserves data
to be read off at a later date.

One might respond that distorted memories aren’t memories at all (see our discussion of
False Memories above). But this is a problem for two reasons.

1. Distorted memories are pervasive, so you’ll be ruling out much of our intuitive cases of
memory.
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2. Plausibly, the same causal chains produce distorted and accuratememories. When you
accurately remember an event, factors other than memory traces (e.g. the question
you’re asked) plausibly aid your recall. But then the Reconstructive Model will have to
deny that many accurate memories are in fact memories.

Field versus ObserverMemory

Episodic memories can be experienced from two different perspectives:
• Field Perspective You experience the memory from your initial point of view, looking
out from your eyes (first-person perspective).

• Observer Perspective You experience the memory from an external observer’s point of
view, watching yourself go about the event (third-person perspective).

Freud gives a nice description of an observer memory:

“I see a rectangular, rather steeply slopingpiece ofmeadow-land, green and thickly
grown; in the green there are a great number of yellow flowers—evidently com-
mon dandelions. At the top end of the meadow there is a cottage, and in front of
the cottage door two women are chatting busily, a peasant woman with a hand-
kerchief on her head and a children?s nurse. Three children are playing in the
grass. One of them is myself (between the age of two and three); the two oth-
ers are my boy cousin, who is a year older than me, and his sister, who is almost
exactly the same age as I am (Freud:1953 as cited inMatthen:2010).

Observer memories also pose a problem for the reproductive view of memory, because they
could not possibly be a reproduction of one’s initial experience. Why? Because it’s impossible
to view oneself from the outside.

Reconstructive Model

The Reproductive Model of memory can’t account for memories that are distorted or expe-
rienced from a field perspective. But we don’t need to throw the causal theory out with the
bathwater. Rather, one can provide an alternative model of memory traces:

ReconstructiveModel: Memory traces aremental states whose contents approximate (part
of) the contents of one’s initial experience. What’s encoded is not a perfect facsimile of one’s
experience, but rather a representation that is partial and incomplete. At a later date, one’s
memory trace can combine with other factors (e.g. how a question is posed) to reliably re-
construct one’s initial experience. The reconstructed mental state is a memory (Figure 2)

• Memory traces are still causally operative in producingmemories (so theCausal Theory
of Memory is still true). Yet other factors are causally operative as well, which suggests
that “recall” involves reconstructing rather than reproducing an original experience.
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Figure 2: Reconstructive Model

5.2 Sample Assignment: Argument Summary

Argument Summary 1 - Russell

Recall that Russell’s theory allows for “memories” of events that never happened. We ob-
jected that this is an unintuitive result, which undermines Russell’s theory (recall the case
of Dawn). Russell argues that this implication of his theory is acceptable, since it logically
follows from how memories relate to events we remember:

“It is not logically necessary to the existence of a memory belief that the event re-
membered should have occurred, or even that the past should have existed at all.
There is no logical impossibility in the hypothesis that the world sprang into be-
ing five minutes ago, exactly as it then was, with a population that “remembered”
a wholly unreal past. There is no logically necessary connection between events
at different times; therefore nothing that is happening now or will happen in the
future can disprove the hypothesis that the world began five minutes ago. Hence
the occurrences which are called knowledge of the past are logically independent
of the past; they are wholly analyzable into present contents, which might, the-
oretically, be just what they are even if no past had existed” (Analysis of Mind,
159-160)

Your assignment has two parts and should be a maximum of 600 words. Include the word
count at the top of your submission.

Part 1: Argument Summary

Here your task is to draw out the argument in this passage, presenting in in explicit premise-
and-conclusion form (that is, “standard form”). Try to make the argument as clear as the
arguments that we summarized during our class discussions and breakout sessions. To do
so, you should set out the reasoning in the following form:
P1: Blah, blah
P2: Yadda, yadda
...
C: Therefore, Blah, blah, yadda, yadda (from P1, P2, etc.)
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Here are some tips: (1) Don’t try to improve Russell’s argument. Maybe his argument is a
good and maybe it isn’t. Your task is not to repair the reasoning here but rather to represent
it as perspicuously as possible. (2) One difficulty in this passage is identifying the conclusion.
Try to take clues from entailment words such as “thus”, “therefore”, and “hence”. Remember
also that the argument may have an intermediate conclusion.

Part 2: Engagement

Your next step is to assess whether the preceding argument is sound. Recall that an argu-
ment is sound if and only if it is valid (i.e. the conclusion follows from the premises) and the
premises are true.

Don’t try to do too much here. You should consider one objection, which targets either (a)
the validity of Russell’s argument or (b) the truth of one of his premises. If you think that
Russell can overcome the objection, provide an explicit response on Russell’s behalf. If you
think that the objection defeats Russell’s argument, provide an explicit argument forwhy this
is the case. One way to develop such an argument is to consider how Russell might respond,
and show why that response is ultimately unsuccessful.

Russell’s argument is more complicated than it might seem, and engaging with an argument
can be quite difficult. Get started on your summary right away!

Practicalities

Summary 1 is due onFridayMay 20th at 11:59pm. Late assignments will be marked down
at 1/3 of a letter grade per day, up to a maximum of six days. Past this, you will receive a 0
unless you seek an extension for a legitimate reason.

All assignments must be submitted through UTORsubmit. To do so, go to the linked page
and login with your UTORid and password. Once you login, this course should be listed. I
have posted a guide explaining how to use UTORsubmit under the “Assignments” folder of
the course website. Please consult this guide if you have any trouble submitting your papers.
Do not email me about difficulties submitting your papers unless you have already looked
for the answer in this guide.

Files must be in .pdf, .doc, or .docx format. Please include your student number in the title
and first page of your submission, but do not include any other identifying information in
the document. This will allow me to grade “blind” (i.e. without being able to identify any
assignment’s author).
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5.3 Sample Assignment: Final Essay

Your papers should be approximately 1200 words. If you’re under the word count, make
sure you’ve developed all parts of your paper (this is hard to do in 1200 words). If you need
another page or two to fully develop your point, that’s OK (so long as the extra words are due
to added substance, not verbosity).

All papers should have two components, one expository (where you summarize and explain a
philosopher’s argument, view, examples, etc.) and another argumentative (where you defend
an answer to the question I ask you, presenting one or two original arguments in support of
your answer). In general, your original arguments should take up at least 40% of the paper;
I expect you to develop one or two substantive arguments, and that takes space.

You must submit your work online through UTORsubmit (see instructions on the course
website). Please keep a copy of your paper.

Papers are due Sunday June 19th at 11:59pm. Lateworkwill be penalized at 1/3 a letter grade
for each day late, unless you seek an extension beforehand. If you do not submit your paper
by June 24th, you must petition through the Office of the Registrar for a further extension
of the deadline (as per UTM policy).

The paper is worth 26% of your final grade.

For helpful advice on how to write philosophy papers, I recommend that you consult the
following:

• My Guide “How to Write a Philosophy Paper”, which is posted on the course Website
• JimPryor’s guide “How toWrite aPhilosophyPaper” atwww.jimpryor.net/teaching/guidelines/writing.html.
• My office hours! I’m happy to talk with you about your papers. However, you’ll receive
by far the most benefits if you come well before the deadline.

Choose one of the following topics:

Topic 1

Clark and Chalmers argue that Otto’s semantic memory traces are extended: that is, they are
stored in (and thus realized by) his notebook. Your assignment is not to discuss their original
case.

Instead, develop an analogous argument for the conclusion that Otto’s episodic memory
traces are extended: for example, you might argue that Otto’s episodic memory traces are
stored in (and thus realized by) videos on his smartphone, just like Inga’s episodic memory
traces are stored in her brain. Your argument should have the same structure as Clark and
Chalmers original argument, and you should explain any examples, concepts, or principles
that are relevant to the argument. Next, evaluate this argument. Does it show that there can
be extended episodic memory traces? Why or why not? Defend your answer with one or two
well developed arguments.
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Topic 2

Siegel uses cognitive penetrability to argue against dogmatist theories of perceptual justifi-
cation. Your assignment is not to discuss Siegel’s original argument.

Instead, develop an analogous argument that uses a case of reconstructive memory to ar-
gue against what Barnett calls the Diary Model of Memory, which we discussed in lecture.
Your argument should have the same structure as Siegel’s original argument, and you should
explain any relevant examples, concepts, premises, and analogies. Next, evaluate this argu-
ment. Does it show that the Diary Model is false? Why or why not? Defend your answer
with one or two well-developed arguments.

Topic 3

Wadsworth (the Butler) is on trial for Mr. Body’s murder. Miss. Scarlett testifies that she
sawWadsworth leave the scene with a bloody knife. Onwhat conditions would Scarlett’s eye-
witness testimony give the jury some justification for believing that Wadsworth committed
the murder?

Contrast how Na�ve and Transmissivist theories of testimony answer this question, being
sure to explain why each answer follows from the theory. Which answer is more convincing?
Why? Defend your answer (about which theory is more convincing) with one or two well
developed arguments.

Topic 4

Suppose that Billy gets so drunk that he “blacks out” between midnight and 2am: he cannot
remember anything he thought, experienced, or did during this period. As we saw in lecture,
Locke’s theory entails that sober, post-2am Billy is a different person from drunk, midnight-
to-2am Billy. This consequence can seem quite implausible.

Locke responds to this sort of challenge in §22 of his “Of Identity and Diversity.” Explain
Locke’s response in this passage. Are his remarks convincing? Why or why not? Defend
your answer with one or two well developed arguments
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5.4 Sample Exam

Part 1: Short Answer Questions

6 points/question for 8 questions, 2 free points (50 points total)
Suggested time: 6 min/question

Answer EIGHT OF THE FOLLOWING TEN questions. Answers should take the form of
three sentences and/or diagrams (you may use up to five sentences, but it isn’t typically nec-
essary). Essays are not expected.

Write your answers in your exam booklets. PLEASEWRITE VERY NEATLY.
1. According to Hume, what distinguishes memory, imagination, and perception. Give

two examples—one of memory, one of perception—that present a counter-example to
Hume.

2. Explain howRussell distinguishes between episodic memory and imagining an histor-
ical event while simultaneously believing that the event happened.

3. Explain why observer memories provide a counter-example to the simplest version of
Martin and Deutscher’s causal theory.

4. Explain why functionalism motivates the parity principle (defining both).
5. What is the JTB account of knowledge? Give examples of (a) B without J and (b) J

without T.
6. What is doxastic justification? What is propositional justification? Give an example

that shows that the two are distinct.
7. According to Barnett, what is theDiarymodel ofmemory? What example does Barnett

use to argue against the Diary model?
8. State thememory continuity theory. Explain how it accommodates Reid’s brave officer

case.
9. Give a duplication case. According to Parfit, what common view about personal iden-

tity does such a case undermine?
10. Using a diagram, explain how episodic memory can condense experiences. What com-

mon view about episodic memory do condensed memories undermine?
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Part 2: Short Essay Questions

35 points/question for 2 questions (70 points total)
Suggested time: 35min/question

You must answer EXACTLY TWO essay questions on your exam, one from each part. An-
swers should take the form of short essays. You should have a thesis, you should summarize
the relevant concepts and arguments from the course, and you should develop an original
argument of your own. Each paper should be approximately three pages (double spaced) in
the exam booklet and you should write in full paragraphs.

Consider sectioning your essay with headings that indicate what you are doing in each part
of your essay. This will also help ensure that you have answered the questions asked.

Write your answers in your exam booklets. PLEASEWRITE VERY NEATLY.

Part A
Answer EXACTLY ONE of the following two questions in your exam booklet.

1. Explain how stative and causal theories can disagree about whether Patient R.B. has
episodic memories. Who is correct? Defend your answer.

2. Did John Dean’s condensed memory justify his beliefs about Nixon? Defend your an-
swer.

Part B
Answer EXACTLY ONE of the following two questions in your exam booklet.

1. By recognizing that memories are narratives, we can capture more of what matters
about personal identity. Discuss.

2. Leonard fromMemento should not be found guilty of John G.’s murder. Discuss.
END OF EXAM—120 total points
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5.5 ReferenceMaterials: How ToWrite A Philosophy Paper

Overall Goals

Pith: Say only what is necessary for your argument
Thoroughness: Explicitly state each step in your explication and argument
Clarity: Structure and write your paper so that each step is obviously important

Introduction
• Keep the introduction to one short paragraph; don’t waste time on irrelevancies
• Provide background information only if necessary
• Summarize the structure of your explication and argument in thorough, pithy prose

Explication
• Explicate only important arguments that are

1. Relevant to your comparison with another philosopher or
2. Relevant to your own argumentation

• Explicate all the important steps of a philosopher’s argument
◦ Explain the logic behind each premise and how the premises entail the conclusion
◦ Don’t just state the philosopher’s position

• Don’t “straw man”
◦ If you build a weak version of an argument (a “straw man”) your objections will

likely be uninteresting and easily dismissed by a stronger version of the argument
◦ If a philosopher’s argument appears weak

1. Think of what you might be missing
2. Fill in missing steps in his/her argument

Argument
• Roughly half of your paper should be original argumentation
• Clash with a philosopher’s argument, not her position

◦ Undermine the logic of a philosophers argument (Good: “Premise 3 of Descartes
argument rests on a mistaken metaphysical principle about the relationship be-
tween possibility and actuality…”)

◦ Don’t just give reasons why related positions are unappealing (Bad: “Descartes’
argument for dualism is bad because souls are a construct invented to keep the
populous in check!!!”)

• Develop the logic of your argument
◦ Don’t leave a promising argument unsupported
◦ Develop one to three arguments clearly and thoroughly (for at least one paragraph

each)
• Consider counter-arguments

◦ How might the philosopher in question respond? Are these responses convinc-
ing?

Others Points
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• Quotations
◦ Quotations should never take the place of analysis; quote only passages you di-

rectly analyze
• Citations

◦ Cite whenever you quote or paraphrase anyone, including lecture or tutorial
• Planning

◦ Have a well developed structure in mind before you write
◦ Talk to your professor, TA, friends, and/or family about your essay
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5.6 Participation Exercise: (Murder)Mysteries of Theoretical Identi-
fication

Theoretical Identification: Removing TheMystery
Detective Dick Donovan proposed the following theory to explain the mysterious death of
his good friend Lady Marguerite Blakeney:

“Jack, Stella, and the Lynn conspired to kill the good LadyMarguerite. Together,
Jack and Stella released a noxious gas into Lady Marguerite’s manor; Jack pro-
vided the power and Stella the fuel. Fortunately, Allan detected the gasses before
they reached dangerous levels and alerted Lady Marguerite. The Lady fearlessly
confronted her aggressors, disposing of Stella and throwing Jack out onto the
curb. Yet while Marguerite was distracted, Lynn escaped from her enclosure.
When our victim returned to her powder room, Lynn was waiting, and electro-
cuted the poor Lady Marguerite Blakeney to death.”

1. Within your small group, list and define the theoretical terms1 in Donovan’s theory (from
Donovan’s perspective):

Answer: ‘Jack’; ‘Stella’; ‘Lynn’; ‘Allan’
Note: ‘LadyMarguerite’ is not a theoretical term for Detective Donovan, because
he knew Lady Marguerite (and presumably knew her name) before he formu-
lated the theory.

After you are done, put up your hand. Before you flip the page, wait for the tutorial to discuss
Question 1.

1Theoretical terms are terms that one did not understand before he was introduced to a theory. Theoretical
terms are defined solely in terms of their causal relations to other terms within the theory (or, more precisely,
the causal relations between the entities to which the terms refer). The original exercise does not contain clar-
ificatory footnotes (or answers), as students were introduced to the relevant concepts in class and tutorial.
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Theoretical Identification: Removing TheMystery (Cont.)
2. Below are the potential realizers2 for Detective Donovan’s Theory on the morning of mys-
terious death. State the unique realizer of each theoretical term you identified (e.g. “Allan =
Jeeves”).
Jeeves (the butler):

• Jeeves served Lady Marguerite spoiled dinner 14 hours before her death
• By the middle of the night, the dinner had begun to cause Lady Marguerite to feel ill

The toaster
• On the morning of Lady Marguerite’s death, her toaster burnt her toast, causing the
smoke alarm to go off

• Lady Marguerite removed the burnt toast and threw it away

• Lady Marguerite spurned her beloved Rogelio the night before her death
• After a night of drinking and a motel stay, Rogelio returned to confront Lady Mar-
guerite

The smoke detector
• Burning toast caused the smoke detector to go off on themorning of LadyMarguerite’s
death, alerting Lady Marguerite

• Lady Marguerite subsequently threw the burnt toast into the garbage
The toast

• The toaster burnt the toast, causing the smoke alarm to go off
• After removing the burnt toast, Lady Marguerite threw the smoking toaster onto the
curb

The Bathwater
• Lady Marguerite ran the bathwater on the morning of her death
• While Lady Marguerite was downstairs, the bathwater overflowed and was electrified
by a socket on the floor

• When Lady Marguerite returned to take her bath, the overflowed water electrocuted
her

Answer: Jack = The Toaster; Stella = The Toast; Allan = The Smoke Detector;
Lynn = The Bathwater

2Realizers for theoretical terms (if there are any) are entities that stand in the same causal relations as the
entities described by the theory. Realizers must be unique: a theoretical term is realized if and only if exactly
one entity stands in the relevant causal relations. So if a theory says ‘A killed B for his math homework’, Jack
will be a realizer for ‘A’ if and only if Jack is the one and only person who killed exactly one person for his math
homework.
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5.7 Online Participation Opportunity: Aftermath of aMurder

Theoretical Identification: Aftermath of aMurder

Above is the exercise from this week’s tutorial. Your mission, should you choose
to accept it, is to answer the question(s) below. To do this, you do not need
to re-complete the whole exercise. Your memory of the group work should
be enough to answer the question(s). An answer to the question(s) counts
towards your participation marks (but is by no means obligatory). Please
post your answers to your group’s sub-folder on the “MurderMystery” discussion
board.

1. Suppose Imodify the potential realizers as follows. While LadyMargueritewas downstairs
attending to the toaster/toast, two things happened: 1) her bathwater overflowed and 2)
some exposed wires fell from their case. When the good Lady returned to the bathroom, she
simultaneously grabbed the exposed wires and stepped in the electrified bathwater. She died
after being electrocuted by both.
Does this affect the realizers for Donovan’s theoretical terms? If so, how?

Answer: Both thewires and electrified bathwater escape from their enclosure and
electrocute LadyMarguerite. Thus, wemight be tempted to say that there are two
realizers for ‘Lynn’. But realizers must be unique, so ‘Lynn’ is unrealized.

2. Suppose thatDickDonovan, a hard-nosed detective in a hard-knock town, had no friends.
He had therefore never met Lady Marguerite (or heard her name) before the murder.
Does this add to the theoretical terms and/or realizers ofDonovan’s theory? If so, how? (Your
answer should be at most three sentences).

Answer: Donovan does not know the name ‘Lady Marguerite’ independently
of his theory, so ‘Lady Marguerite’ is a theoretical term. Therefore, Lady Mar-
guerite is now a realizer of the theoretical term ‘Lady Marguerite’.

3. (Bonus) Suppose that 1. and 2. are both true. How many theoretical terms are realized?
Why? How does this relate to the holistic nature of Lewis’ theoretical identifications? (This
question is much more difficult than the first two. If you are stuck, you can submit your
answers without the bonus.)

Answer: No theoretical terms are realized! From 1., we know that ‘Lynn’ is un-
realized. But from 2., we know that ‘Lady Marguerite’ is a theoretical term, de-
fined partly in terms of the (unrealized) theoretical term ‘Lynn’. So ‘Lady Mar-
guerite’ is unrealized. But since all the other theoretical terms are partly defined
in terms of the (unrealized) theoretical term ‘LadyMarguerite’,noneof themare
realized. We get this weird result because Lewis’ theoretical identifications are
holistic, in the sense that each of the theoretical termswithin a theory are defined
in relation to the other terms. Given this, if one theoretical term is unrealized,
all of the theoretical terms can become unrealized.
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